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Experiential education can facilitate student critical thinking improvement. However, this
method is more than learning by doing, active learning, simulations, or incorporating real-
world information in instruction. Instead, it requires students to Do, Reflect, Think, and
Apply. Thus, the additional planning and preparation required may discourage instructors
transitioning from lecture to experiential delivery. This teaching note provides resources to
help accounting instructors adopt or design experiential learning activities for their
courses. We provide background and features of experiential learning, identify relevant
accounting-specific experiential learning articles, and offer examples to help instructors
adapt and evaluate experiential learning activities.
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1. Introduction

Educating students to be critical thinkers and problem solvers is on the forefront of business education. Henry Mintzberg,
professor of management at McGill University, states that ‘‘a numerical view of the world . . . reduces very complex issues to
rather simple things. But the world is nuanced and highly complicated.” (Hemp, 2009). Furthermore, Mintzberg emphasizes
the importance of context and deep understanding developed through experience in making good business decisions. Like-
wise, experiential learning is the process of creating knowledge through experience as opposed to merely receiving or trans-
mitting information; it requires adaptation to the world and transformation of experience (Kolb, 1984; Kolb & Kolb, 2005).

Experiential Learning Theory, rooted in the learning theory models of Lewin, Dewey, and Piaget (Kolb & Kolb, 2005;
McCarthy, 2010), emphasizes the central importance of experience in learning, a supplement to traditional theories focused
on acquisition, manipulation, and recall (Kolb, 1984). Engaging learners directly in the studied phenomena is central to
experiential education (Kendall, Duley, Little, Permaul & Rubin, 1986). Learners participate in a concrete experience (Do),
reflect on that experience and other information (Reflect), develop theories based on experiences and knowledge (Think),
and formulate a conclusion or solve a problem (Apply).

Traditional accounting instruction often emphasizes task completion, memorization, and clear-cut answers that are
descriptive of surface learning (Turner & Baskerville, 2013). Conversely, deep learning (i.e., experiential education) involves
developing a new perspective by integrating new material with existing knowledge.1 Further, approaching accounting
education solely from a technical perspective ignores the social realities of accounting practice (Dellaportas, 2015), whereas
e (2013),
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experiential education facilitates incorporating this perspective into instruction. Stout (2018) motivates the use of experiential
education by citing the Association to Advance Collegiate Schools of Business (AACSB) accreditation standards that suggest
using experiential learning activities as a strategy for demonstrating continuous improvement (AACSB, 2017). Experiential
learning provides a means to integrate context, understanding, and experience.

The accounting profession expects graduates to possess critical thinking skills and professional judgment in addition to
technical knowledge. For example, the American Institute of Certified Public Accountants (AICPA) Core Competency Frame-
work for professionals includes managing relationships, gathering and organizing information, listening, analyzing data,
building conceptual decision models, making decisions, and adapting to changing circumstances (AICPA, 2005; Kendall
et al., 1986). The Certified Public Accountant (CPA) Examination evaluates complex problem-solving and judgment by testing
abilities to identify and solve unstructured problems, develop reasonable hypotheses to answer questions, and generate
responses rather than simply identifying the answer to a question (AICPA, 2018). In addition, the Pathways Commission,
a joint project of the American Accounting Association and the AICPA, has published the Pathways Vision Model, which high-
lights the role of critical thinking and professional judgment in evaluating and creating information useful for decision-
making, and ultimately the prosperity of society (Pathways Commission, 2013, 2015).

Intuitively, an education model that incorporates an experiential component would be favorable because students can
recall more of what they do than what they hear (Hawtry, 2007). Through experiential education, students can develop skills
identified by practice and academics as critical to professional success. As accounting educators respond to the profession’s
demand for students with critical thinking and problem-solving skills,2 experiential education can facilitate this learning. The
challenge, however, is understanding the transformative features of experiential education and knowing how to incorporate
those teaching methods in the classroom.

We provide resources to help accounting instructors properly implement experiential education. These resources include
a summary of experiential education and an explanation of experiential education benefits for accounting education. We also
provide examples to help accounting educators evaluate, implement, or design experiential learning activities for their
courses. We rely on previous research to demonstrate the efficacy of the experiential learning model and provide a detailed
example of adapting an accounting course activity to an experiential learning model.

2. Experiential learning background

Active learning can lead to greater understanding, retention, problem-solving skills, and critical thinking ability (Brickner
& Etter, 2008). This teaching method involves authenticity, application, engagement, struggle, and ownership of learning
through experiences. However, active learning does not require some important elements for knowledge creation. According
to experiential learning theory, it is through the reflecting, theorizing, and applying those theories that students create
knowledge (Kolb, 1984; McCarthy, 2010).

Experiential education extends learning activities by requiring students to reflect on the experience from different per-
spectives, integrate observations into logical theories, and use those theories to solve a problem or decide a course of action
(Kolb, 1984; Kolb & Kolb, 2005; McCarthy, 2010). These learning actions do not occur in a set order, but rather in a cyclical or
recursive manner so that students perform them all at some point in the learning process, enabling them to learn at a deeper
level, as described in Section 1 (Kolb & Kolb, 2005; Keeton, Sheckley, & Griggs, 2002). Of course, students need general
knowledge of the subject matter before learning at this deeper level.

Kendall et al. (1986) describe this process, outlined in Table 1, as complete learning. We summarize these learner actions
as Do, Reflect, Think, and Apply (see Table 2).

The National Society for Experiential Education (NSEE)3 emphasizes the importance of reflection to learning.

‘‘Reflection is the element that transforms simple experience to a learning experience. For knowledge to be discovered
and internalized the learner must test assumptions and hypotheses about the outcomes of decisions and actions taken,
then weigh the outcomes against past learning and future implications.”

[(NSEE, 1998)]

Experiential instruction is student-centered because it requires the learner to identify and locate resources, develop ques-
tions, define problems, generate hypotheses, and undergo individualized evaluation (Harrison & Hopkins, 1967; Kendall
et al., 1986). This method is in stark contrast to traditional teacher-centered instructional approaches of expert-provided
information and questions with standardized solution evaluation. Learners that become dependent on an expert instructor
may not know how to learn and therefore may have difficulty when faced with new problems and new information
(Harrison & Hopkins, 1967).

Gosen andWashbush (2004) provide an overview of experiential learning effectiveness research and cite multiple studies
that indicate positive effects of this learning method, while criticizing the research design and measurement standards used
in published studies. We reference studies that primarily use a pre-post-test and/or control group research model to docu-
2 Inside Higher Ed reports that thinking, communicating, and problem solving are more important to business executives than a new hire’s major (Budryk,
2013).

3 NSEE is a US-based nonprofit organization and resource for the development and improvement of experiential education programs.



Table 1
Effective learning abilities and learner actions.

Effective learning abilities
(Kolb, 1984)

Learner actions
(Kolb, 1984; McCarthy, 2010)

Concrete experience Do – Participate in new experiences
Reflective observation Reflect – Reflect on experiences
Abstract conceptualization Think – Integrate observations into logical theories
Active experimentation Apply – Use theories to make decisions and solve problems

Table 2
Principles of good practice for experiential learning activities.

Principles Guiding questions

1 Intention How will this experience achieve the learning objectives?
2 Preparedness and planning Do the participants have enough knowledge for a successful experience? Does the experience plan link to the

intended objectives? Is the plan adaptable to dynamic experiences and feedback?
3 Authenticity Does the experience include or simulate a real-world context?
4 Reflection Does the learning activity include a reflection component that requires students to consider assumptions,

outcomes, decisions, past learning, and future implications?
5 Orientation and training Do partner organizations and participants have adequate background information to facilitate productive

relationships?
6 Monitoring and Continuous

improvement
Is a feedback system in place that maintains the focus on the intentions and objectives?

7 Assessment and evaluation Is a method to document the intentions and outcomes of the learning activity in place?
8 Acknowledgment Is a culminating documentation of accomplishments or celebration of learning and impact planned?
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ment the effects of experiential learning methods in Table 6. Empirical evidence of the experiential learning activity effec-
tiveness addresses the concern that published teaching cases benefit students and that the research is sufficiently rigorous
(Rebele & St. Pierre, 2015; Stevens & Stevens, 1992; Stout, 2018). A summary of this evidence is in the following paragraphs.

Canziani, Welsh, Hsieh, and Tullar (2015) document that experiential learning is related to motivation to establish goals.
Further, experiential education methods adapted to Kolb’s experiential learning model lead to increased student knowledge
but may not be more effective than other methods (Powell & Wells, 2002). Herz and Merz (1998) show that a Kolb experi-
ential model simulation/game seminar results in learning gains significantly greater than a traditional seminar.

Research suggests that experiential education has a greater impact on students with less tendency to diminish the impact
of stress through cognitive optimism and coping actions. Bansal (2014) documents that problem-solving ability of these stu-
dents demonstrate a significant improvement when taught using experiential learning strategies compared to traditional
teaching strategies. According to Hamer (2000), student learning improves when taught with structured experiential learn-
ing activities, lectures, and semi-structured activities. The effect is stronger for low and moderate overall performing stu-
dents when learning definitional material. Zlotkowski (1996) suggests that direct practical experience is the best way for
students to learn how to deal with complex situations. Throughout their careers, accounting graduates must demonstrate
higher-level skills learned through practicing organizing, retrieving, applying, and transferring information in different con-
texts across the accounting curriculum (Bransford, Brown, & Cocking, 2000; Budryk, 2013).

Experiential learning is a natural enhancement to accounting education, which inherently involves student participation
in the learning process through practicing problems. Experiential education can enhance student learning and workplace
performance by developing critical thinking skills, problem-solving expertise, and the ability to handle complex issues in
accounting practice. As a recent example, Christensen and Woodland (2016) find that participation in Volunteer Income
Tax Assistance (VITA) programs is positively and significantly associated with problem-solving skills. Finally, experiential
education mitigates the tendency to cover the content of extensive accounting curricula at a surface level characterized
by focusing on task completion, memorization, and clear-cut answers (Turner & Baskerville, 2013).

Teaching and learning focused on content and grades will not likely achieve the results possible through experiential
learning, which requires personal discovery and the accumulation of knowledge through inference (Kosnik, Tingle, &
Blanton, 2013). For example, an experiential learning model might include students reflecting on their existing knowledge
of allocations and the impact of allocations on multiple stakeholders (Reflect), a teacher guiding students through the process
of allocating costs (Do), students integrating this information while evaluating a nonprofit organization’s allocation of costs
to its various programs (Think), then using this information to develop an allocation methodology for a different nonprofit
(Apply). Students will reflect on the information, expectations, observations, and future impact throughout the process. Thus,
students in a successful learning environment should be prepared to approach confidently an open-ended allocation prob-
lem as opposed to simply restating memorized rules or problem solutions.

In summary, experiential education is broader than active learning. It facilitates learning by providing students an oppor-
tunity to participate in a concrete experience (Do), reflect on that experience and other information (Reflect), develop logical
theories from current and previous experiences and knowledge (Think), and use those theories to make decisions or solve
problems (Apply).
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3. Adopting experiential education in accounting courses

Traditional education is teacher-centered, relying on information from experts in textbooks or lectures and evaluation
using instructor posed and evaluated questions (Harrison & Hopkins, 1967). This model allows the instructor to completely
control the learning environment. Instructors and students transitioning to an experiential learning model may have some
apprehension about a teaching method that presents ambiguity. Instructors can adopt experiential instruction at multiple
levels by applying the principles to a single assignment, a segment of a course, an entire course, or even to support a co-
curricular activity. This section of the paper provides best practices, practical ideas, and references for incorporating expe-
riential learning into accounting courses.

3.1. National society for experiential education (NSEE) principles of good practice for experiential learning activities

Foundational to the effective use of experiential learning methods are the NSEE Eight Principles of Good Practice for All
Experiential Learning Activities (NSEE, 1998). We summarize the principles as questions an instructor might consider when
developing or evaluating a potential experiential learning activity to ensure its design will achieve the desired results.4

3.2. Designing accounting experiential learning activities

After determining the objective of an experiential learning activity, the next step is to identify an activity to serve as the
concrete experience. Table 3 contains 20 examples of in-class and out-of-class activities that might serve as the basis of
experiential education applications in accounting courses.5

The experience should involve critical thinking components such as problem articulation, research, decision modeling,
risk analysis, or decision-making.

After identifying a concrete experience linked to the learning objective, instructors should develop questions and
response methods to complete the experiential learning cycle of Do, Reflect, Think, and Apply. Reflecting includes observa-
tions of experiences and the environment which can be in a variety of written or digital media formats. Through reflection
questions, students can consider different perspectives (industry, global, legal, regulatory, culture, ethical, and client); per-
sonal attributes (leadership, communication, and professional demeanor); business skills (time management, goal setting,
and project management) and resource management (information, financial, and human) (Kendall et al., 1986; Kosnik
et al., 2013). Table 4 contains example questions instructors can use as prompts for Reflecting, Thinking, and Applying. Ques-
tions should be appropriate for the participating students and tailored to the activity.

The questions in Table 4 are a starting point for customizing questions appropriate for the activity. Instructors need not
limit students to exploring and explaining their thoughts about experiential activities, but can incorporate demonstrations of
new abilities, creation of products, preparation of plans, and justifications for decisions resulting from the experiential learn-
ing activity.

3.3. Example accounting experiential learning activities

To illustrate the adaptation of the experiential learning model to existing class activities, Table 5 contains examples of
incorporating the experiential learning model of Do, Reflect, Think, and Apply appropriate for the different accounting content
areas. We provide a more detailed example of an experiential learning activity in Appendix A to assist instructors with devel-
oping an activity in any accounting course. Our example does not demonstrate efficacy of the experiential learning model,
but rather is a practical guide for adapting existing activities to an experiential learning approach.

3.4. Accounting-specific experiential education references

To further assist accounting instructors with implementing experiential learning activities, we provide a list of articles
published since 20006 containing activities and strategies specific to the accounting classroom (Table 6). Instructors can use
the activities in these articles as foundations for an experiential learning Do action, and supplement with the remaining expe-
riential learning model actions of Reflect, Think, and Apply, if not already included. Although research exists that addresses dif-
ferent aspects of experiential learning such as learning styles (McCarthy, 2010) and experiential learning program reviews
(Blanthorne & Westin, 2016), Table 6 summarizes articles providing implementation assistance for instructors.
4 Complete descriptions of each principle are available on the NSEE website (https://nsee.memberclicks.net/8-principles).
5 Experiential learning activity ideas come from multiple sources including: AICPA (2005), Albrecht and Polhemus (1998), Brickner and Etter (2008), Hawtry

(2007), Healy and McCutcheon (2008), Kendall et al. (1986), Kosnik et al. (2013), Lavoie and Rosman (2007), Long and Kocakulah, (2007), Savage, Strand, and
Lancaster (2008), Webb (2006).

6 We arbitrarily selected articles published since 2000 to mitigate the risk of the activities and context not aligning with the contemporary business
environment and technological advances.

https://nsee.memberclicks.net/8-principles


Table 3
Example accounting experiential learning activities.

Accounting software set up and use Interviews and observations
Article summaries and discussions Meetings or events
Case studies Movies
Data and modeling Not-for-profit consulting
Debates Online threaded discussions
Feasibility and efficiency studies Practical exercises
Field experiences Presentations
Financial statement analysis Role playing
Game creation Simulations
Internships and cooperatives Volunteer Income Tax Assistance (VITA)

Table 4
Sample experiential learning process questions (Hocking, 2010).

Experiential learning process Sample questions

Reflect
(Reflective Observation)

1. What were your expectations?
2. What did you know before the experience?
3. What did you do or observe?
4. Who were the stakeholders and how were they affected?
5. How did the experience feel?
6. How did your apprehension change, or your confidence grow?
7. Did you feel successful, effective, and knowledgeable?

Think
(Interpretive or Abstract
Conceptualization)

1. What did the experience make you think?
2. How did the experience change your thinking?
3. What did you learn?
4. What worked or did not work?
5. What was unexpected?
6. What did you like or dislike?
7. Why did the experience occur in the way it happened?

Apply
(Decisional or Active
Experimentation)

1. What will you do differently next time?
2. What decisions or opinions have you formed?
3. How will you apply what you learned?
4. How will the experience affect your career path, personal life choices, use of new information, skills,

or technology?
5. What would you like to know because of this experience?
6. To what other situations can you apply knowledge gained from this experience?
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3.5. Experiential learning evaluation

Instructors must customize the evaluation of experiential learning assignments to incorporate the experiential learner
actions of Do, Reflect, Think, and Apply along with the other assignment requirements such as technical competency or writ-
ing. Table 7 contains sample evaluation criteria related to each experiential learner action. Instructors may use these sample
criteria as the basis for a customized rubric7 by selecting criteria suitable for the assignment and defining the standards of per-
formance for each level of proficiency such as does not meet expectations, meets expectations, and exceeds expectations.

4. Challenges of implementing experiential education in accounting courses

Notwithstanding the established pedagogical benefits of implementing experiential education in accounting courses, this
teaching method does pose challenges. First, experiential education must show evidence of student learning and achieve-
ment of course objectives (Kendall et al., 1986; Rosenstein, Sweeney, and Gupta, 2012). Instructors can mitigate this chal-
lenge by linking concrete experiences to objectives and determining the assessment method in the initial experiential
learning activity planning and design phase. Liang, Howard, Dunn, and Khananayev (2016) illustrate achievement of objec-
tives in an experiential learning entrepreneurship context.

Second, instructors incorporating experiential learning activities need consulting and coaching skills to manage students
working on open-ended projects, possibly with external organizations (Kosnik et al., 2013). Moreover, inadequate prepara-
tion, poor implementation, and insufficient perceived value can lead to low student satisfaction with an experiential learning
model (Zhai, Gu, Liu, Liang, & Tsai, 2017). Stanley and Edwards (2005) report that using an experiential interactive, virtual
multimedia learning medium made learning more meaningful to students. Instructors implementing an experiential learn-
ing model must adequately prepare for an uncontrolled environment to effectively manage the experience and to mitigate
7 For information on developing and using rubrics in accounting, see Schaefer and Stevens (2016).



Table 5
Example experiential learning activities by content area.

Course
(Topic)

Do
(Concrete
Experience)

Reflect
(Reflective Observation)

Think
(Abstract Conceptualization)

Apply
(Active Experimentation)

Accounting
Information
Systems or
Audit
(Internal
Controls)

Observe an actual
sales or purchase
process at a local
business

Prepare a flowchart to identify
observed internal controls

Identify gaps in the internal
controls of the observed process

Prepare a revised internal control
flowchart suitable for sharing
with the business owner

Cost Accounting
(Cost
Allocation)

Evaluate allocation
of indirect costs of a
not-for-profit
organization using a
Form 990

Record perceptions and
observations of not-for-profit
organization functional expense
reporting

Identify and evaluate relevant
allocation methods and issues;
Develop theories regarding
allocation methods as well as
users and misuses of allocated
expense information

Develop an allocation policy for a
not-for-profit organization

Financial
Accounting
(Percentage of
Completion)

Build a structure
using Jenga� blocks

Identify relevant issues and
understanding before and after
the experience such as revenue
recognition, billing process, and
value creation

Evaluate the impact of this
process on the balance sheet

Evaluate alternate situations such
as dissimilar materials based on
experience of building structure
from uniform blocks. Apply
concepts, observations, and
conceptualizations to other
percentage of completion
problems

Government and
Not-for-Profit
Accounting
(Budgeting
and
Reporting)

Attend or view a
recording of a local
government budget
hearing and
document
observations

Document expectations before
the budget hearing

Evaluate budget hearing
observations in comparison to
the government’s
Comprehensive Annual Financial
Report

Identify potential implications of
the budget process on services
provided to citizens, citizen
behavior, and local government
accounting and reporting

Master’s
Programs
(Professional
Development)

Use AICPA or IMA
Core Competency
Framework to assess
skills

Evaluate and document current
and desired skill levels and other
characteristics such as strengths
and weaknesses or feedback
from others

Determine methods and develop
plans to achieve desired skill
levels

Undertake steps to achieve
desired skill levels including
scheduling, reassessing,
documenting, and modifying plan
periodically

Tax
(Volunteer
Income Tax
Assistance)

Participate in VITA
Program

Document expectations,
apprehensions, and preparation
before and during experience,
then record knowledge gained
and outcomes after experience

Evaluate experience from
perspectives of preparers, clients,
and organizers, as well as
technical aspects of tax
preparation experience

Evaluate the effectiveness of the
program and make substantiated
recommendations for
improvement; Apply concepts
practiced to more complex
situations
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low student satisfaction. Finally, overzealous goals, ill-planned activities, or poor communication with partner organizations
may result in an incomplete learning cycle (Easterling & Rudell, 1997). Research, training, planning, and communication by
instructors can alleviate the potential risks of these challenges of implementing experiential education.

5. Conclusion

We provide resources designed to enable accounting educators to incorporate more critical thinking and problem-
solving activities in their courses through experiential education. Instructors already using experiential learning activities
also may find these resources helpful in affirming the experiential approach. We describe the elements of experiential
education based on the Kolb (1984) Experiential Learning Cycle and the benefits it offers in achieving critical thinking
and problem-solving skill development goals of accounting educators. As universities continuously improve and respond
to concerns about critical thinking skills by academics and the profession, experiential education is one way to enhance
theoretical instruction. Instructors adopting experiential learning are at the forefront of this shift to encourage deeper
learning by their students.

We provide resources to assist accounting instructors with implementing and designing experiential learning activities
in the specific discipline of accounting, a need documented by Rosenstein et al. (2012). The paper contains example
experiential learning activities (Table 3), sample experiential learning process questions (Table 4), example experiential
learning activities by content area (Table 5 and Appendix A), and accounting-specific experiential education research ref-
erences (Table 6). These resources will help accounting educators adopt or develop experiential learning activities in their
courses.



Table 6
Experiential education research by accounting content area.

Course/Content Area Reference

Accounting – General Bisman (2011)
Bovinet and McVay (2004)
Boyce, Williams, Kelly, and Yee (2001)
Edmonds, Edmonds, and Mulig (2003)
Kern (2002)
Marriott (2004)

Audit Gifford and Howe (2012)
Laing (2013)
Schwartz, Spires, and Young (2004)

Audit and Government/Not-for-Profit Still and Clayton (2004)
Co-Curricular Activities DeLaune, Rakow, and Rakow (2010)
Ethics Loeb (2015)
Ethics and Audit Dellaportas and Hassall (2013)

Savage, Strand, and Lancaster (2008)
Financial Accounting Carter and Jones (2011)

Christ (2002)
Fuglister, Stegmoyer, and Castrigano (2010)
Gujarathi and McQuade (2002)
Well, McGuigan, and Kern (2011)

Financial Accounting/Government and Not-for-Profit Huber and Mafi (2013)
Government and Not-for-Profit Elson, Ostapski, O’Callaghan, and Walker (2012)

Murphy (2005)
International Accounting Chmielewski-Raimondo, McKeown, and Brooks (2016)
Internship Beard (2007)
Introductory Accounting Brickner and Etter (2008)

Fowler (2006)
Killian, Huber, and Brandon (2012)

Managerial Accounting Bremser and White (2000)
Calvert and Kurji (2012)
King and McConnell (2010)
Kosnik, Tingle, and Blanton, III (2013)

Managerial/Cost Accounting Barsky, Catanach, and Lafond (2008)
Walters and Pergola (2009)

Pedagogy Rama and Zlotkowski (2007)

Table 7
Sample evaluation criteria.

Learner actions Sample evaluation criteria

Do 1. Describe the experience
2. Participate in a concrete experience

Reflect 1. Assess situations or individuals
2. Describe experience from different perspectives
3. Develop questions
4. Document expectations and perceptions
5. Explain personal discovery
6. Identify issues
7. Identify resources

Think 1. Develop theories based on experiences and knowledge
2. Evaluate outcomes against past learning and future implications
3. Explain knowledge gained
4. Integrate observations into logical theories
5. Test assumptions and hypotheses

Apply 1. Adapt theories to solve a problem or decide a course of action
2. Apply concepts to new or more complex situations
3. Assess implications
4. Extrapolate experiences and observations to new situations
5. Formulate solutions to problems
6. Implement alternative actions
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Appendix A. Detailed example of experiential learning activity
Course
 Master’s level accounting courses
Topic
 Professional Development

Objective
 Students will create a plan to develop the skills necessary for success as accounting professionals

Materials
 Professional Competency Framework (e.g., AICPA, IMA, CGMA.)

Reflect
Class discussion
1. What skills should accounting professionals possess?
2. How do accountants develop these skills?
Reflect
Individual activity

Evaluate your current state by answering the following questions:
1. What are your strengths?
2. What are your weaknesses?
3. What feedback do you receive from others (at least two positive and two negative)?
4. How do you respond when under stress (at least two)?
5. What can you conclude from this assessment?
Do
Individual or small group activity

Using an appropriate professional competency framework, create a table indicating the following for each
competency:

1. Description of each competency in the students’ own words
2. Skills that demonstrate each competency
3. Courses, work experience, or other activities facilitating development of each skill
Think
Individual activity
1. Evaluate and rate yourself with respect to each competency (e.g., 0 = no ability to 5 = expert ability)
Apply
Individual activity

Develop short- and long-term plans to improve deficient competencies. Include the following:
1. Competency level goal (What)
2. Expected effect of competency improvement on career (Why)
3. Resources and knowledge required to improve competency (How)
4. Timeline for achieving proficiency improvement (When)
Commentary
This exercise can be an ice-breaker activity on the first day of class or an assignment to evaluate writing skills. Students

can complete it as a single out-of-class assignment or as a series of assignments throughout the semester. By sharing
answers with an advisor, trusted partner, or small group, students can learn from others and develop an
accountability system for working toward their individual goals. As students reflect on their personal strengths and
weaknesses, some may seek guidance from the instructor on how to acquire skills not included in the curriculum.
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